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EDU 301 – Schooling, Pedagogy, and Social Justice -- SYLLABUS

OVERVIEW:   What does it mean to be a teacher? Many of the education courses you take will help you learn how to teach. This course is designed to help you think about being a teacher. What does it mean to say, “I am a teacher?”  What kinds of things do I value and what does this mean for my teaching, today’s schools, and the learning of my students? What is the purpose of schooling? Where do I fit into society’s expectations for teachers, students, and schools? What role can I play in determining the place of teachers and schools in our society?  The answers we find to these questions will determine what we teach, how we teach, and how we explain our decisions.  

To answer the question, “What does it mean to be a teacher?” we must examine the relationship between schools and the society in which they exist.  In this course, we will consider the meanings made of schooling and teaching in the United States in light of three perspectives:  1) a historical perspective spanning 250 years of schooling; 2) a sociological perspective that focuses on social structures, current social issues, and social justice; and 3) an authentic, or real-world perspective that we get from the views of current educators.  You will add to this a fourth view, your own perspective of having actively participated as a student of a school system (and in some cases, as an employee of a school system or as a parent of a student).  A key goal of the course is to challenge and enhance how you think about many social structures, school structures, and underlying assumptions that shape teaching and schooling.  About half of the course will be devoted to thinking about the history of schooling. The other half will focus on contemporary schools and society.

Historically, we will examine the relationship between and among four key aspects across the 18th, 19th, and 20th centuries:  material conditions (political, economic, technological, social, and more); ideologies and social values; teaching conditions such as education laws, school buildings, technology, and teacher work responsibilities); and curriculum and pedagogical practice (major curricular theories as well as actual teaching strategies).  When you can understand school issues as an integral part of the social-political-economic conditions in this country, you can begin to develop action plans for making a positive contribution in today’s schools. This four-point examination will provide a framework for your own problem solving about current schooling conditions.  Public education as we know it today has more than a 150 year legacy.  This course is your first step in becoming part of that legacy (KNOWLEDGE, REFLECTION).

Sociologically, the course will address the close relationship between what happens in society and what happens in schools.  We will focus on obstacles that affect educators' efforts to develop actively participating democratic citizens within our society.  Specifically, these include forms of discrimination/oppression such as: sexism, racism, classism, ableism, and heterosexism.  We will examine how these social structures play out in society and in schools, and consider what we as individual teachers can do to confront the injustice that is inherent in our social structures.  We will consider how the ideas supporting social structures are learned and reinforced, and the context within which teachers can actively operate to develop strategies to make our society more just. We begin with the assumption that teachers can change social attitudes and confront unjust traditions of schooling (KNOWLEDGE, SOCIAL JUSTICE, REFLECTION).

To examine an authentic view of schooling, we will make use of assigned field placement visits (Edu 303) to collect information and reflect upon current conditions in schools. Every community in the United States is connected to at least one school system, so your own experiences as students, parents, school workers, and/or members of communities will also contribute to this authentic view of schools. (KNOWLEDGE, PRACTICE, RELFLECTION, AUTHENTIC LEARNING).

In sum, the meaning we make of schools and our roles in them is molded by several factors including:  the attitudes we bring to school (social structures); traditions of schooling (history); attitudes of those who work in schools (including students); the expectations of community members outside of schools; and the understandings of other educators who participate (mostly through writing) in a national conversation about schooling. We begin with an assumption that people make meaning of their world as they interact with it and with each other. We will use this social constructionist framework to identify several components that drive the meaning we all make of schools:  historical, sociological, authentic, and professional. Class activities and assignments are designed to continually weave these perspectives together.  By the end of the semester you should become capable of making sense of past, current, and even future educational issues using this historical/sociological/authentic/professional matrix.

You may feel overwhelmed as you recognize that many, many factors contribute to our understanding of schools and your future role as a teacher.  You will also come to learn that you contribute to this meaning making process.  By exploring how the institution of school is constructed within each of these perspectives, you should leave this course with some valuable tools, and a useful framework from which to address future issues you will confront as educators. These views will focus for the most part on public schools (grades k‑12), although there may be incidental mention of private schools, alternative schools, pre‑schools, and college level schooling.

CLASS STRUCTURE:  In class: This class meets on Tuesdays and Thursdays for 80 minutes (8:00-9:20 or 11:10-12:30).  In class, activities will include large group instruction, discussion, presentations, small group work, and individual work.  Class will begin on time and end on time.


Outside of class: You are expected to spend approximately two hours for each in‑class hour.  You will be spending an average of 160 minutes of class time each week, so plan to devote about 320 minutes (or 5-6 hours) preparing for class each week.  Out of class activities include:  reading, writing, meeting with classmates, preparing assignments, and thinking critically about the course content and your growing understanding of what it means to be a teacher. 

Linked Field Placement (Edu 303): Education majors will be assigned to visit a school classroom for two to three hours each week over an 8-12 week span.  Some assignments from this course will connect to this field placement experience where you will operate as a participant observer. Non-education majors are not eligible to participate in a field placement. If you have major that is not Education, you are expected to negotiate with this professor an equivalent set of assignments that reflect your major (or an area of interest) and its relationship to schooling.

STUDENT RESPONSIBILITIES:

1.  Actively participate in all class segments.  Come to class mentally and physically prepared.  Be ready to begin class when class begins.  It is not acceptable to be just walking into the class at the starting time.  Bring blank paper, a pen or pencil, the assigned readings for the day, a learning log, a pack of white 3 x 5 cards, the course packet, any written assignments, and the readings that are due.  At the end of each class you will complete an anonymous comment card describing what you have learned in the class, your reaction to the day’s activities, or your general reaction to the course.

You are expected to be present for all classes.  Attendance will be noted each day. A small portion of credit will be directly devoted to attendance (3‑5 percentage points).  Of course there are indirect costs for you missing any class in class participation credit and learning log areas.  If there is a class activity or an in‑class assignment that other students receive credit for, you will lose that credit if you are absent.  You will be expected to find out what you missed from your fellow students.  If you know ahead of time that you must be absent, please try to let me know.  Also, check with a classmate to find out what occurred while you were gone.  Then check in with me to collect any information you might have missed.  

Class participation will also be noted.  For most students in this course, education is your major area of study.  Your responsibility in all of your education classes is to learn as much as you can about education and your role as a teacher. If you are not an education major, you still have a responsibility to learn as much as you can from this course.  As an adult with a Bachelor's degree you will find yourself in the top 20-25% of educated citizens in your home community. This positioning means that you are very likely to be playing some leadership role in your community. Thus, you will have an influence on the schooling in any community where you live.  If something doesn't make sense, ask questions.  Be ready to discuss the readings, your field placement experiences, or your current thinking about the field of education.  Pay attention, participate in discussions, and contribute to your own and your peers' learning.  Once your Bachelors degree is completed (whether you are in Education or not) you will be expected to be an active participant, not a passive receiver.  Begin to develop those abilities in this course.

2.  Read the assigned readings carefully and critically.  These readings will come from several sources.  On average you will be expected to read about 50 pages for each class meeting.


A.  The required texts are available at the College Store on campus and at Kraftees Bookstore, Rt 104.  These texts are also on reserve in Penfield Library at the Circulation Desk.

Edu 301, Spring 2010 Course Packet. Oswego, NY. (Kraftees Bookstore only)

Altenbaugh, R. J. (2003). The American People and Their Education: A Social History. New York: Merrill Prentice Hall. 
Bigelow, B., Christensen, L., Karp, S., Miner, B., and Peterson, B. (2007). Rethinking Our Classrooms. Volume 1.  Milwaukee:  Rethinking Schools, Ltd.

Rothenberg, P. S. (2007). Race, Class, & Gender in the United States: An Integrated Study. Seventh Edition.  Seventh Edition.  New York:  St. Martin's Press. 


B.  Consider reading the following highly recommended books:

Curwin, R.L. and Mendler A.N. (2001) Discipline With Dignity. Upper Saddle River, NJ: Merrill/Prentice Hall.

Hacker, D. (2004). Rules for Writers. Fifth Edition.  Boston:  Bedford/St. Martin’s.

3.  Submit other written assignments on time.  This will include "home work" assignments and in-class assignments.

4.  Submit ten reaction papers. These are due each week as indicated on the assignments schedule.  This reaction paper should be a thoughtfully written piece (2‑3 pages) that reflects the readings, class activities, field placement experiences, and/or your own personal experiences.  Developing your paper around a theme and including a mixture of several activities is best.  It should be typed (12 point font), double-spaced, with one inch margins, written in casual, first person style, and mechanically correct.  No electronic submissions will be accepted.

5.  Keep a Learning Log. This notebook, in chronological format will contain notes about the following: in class activities; the course readings; and your field placement (or special project) experiences. Each day’s notes will contain descriptive information as well as analytical reflections about what you are learning.
6. Develop a school and community summary comparing two classroom/school settings. One classroom will be where you are placed this semester. The second classroom will be the classroom you attended as a child. Non-education majors will negotiate an alternate assignment.
7.  Complete a final exam. You will take the exam in a group of 3-5 people.  The exam will focus on the relationship between the history of schooling and social structures in our society.  

8. Operate with the utmost integrity and honesty in all class activities and on all assignments.  This course is part of your professional career and your personal future.  Treat your position in the course with the respect it deserves by doing your best work, and helping and encouraging others to do their best work.  There should be no question in your mind about what it means to act honestly and with integrity.  If there is, please do not hesitate to ask questions of your fellow students, or your professor.  Review the sections in the college catalog that relate to this issue.

GRADES: When you arrive at the final exam, you will submit a folder that contains all of the papers for which you have received a grade including: reaction papers, news clipping binder; school and community summary (or alternate assignment).  A course grade will be determined according to the following:

Class participation (#1, #2, #3 and #8 above)…......….…………10 points

Reaction papers (#4 and #8 above)......................…….…………40 points

Learning Log (#5 and #8 above)…………………….….……….20 points

School and Community Summary (#6 and #8 above)…………..15 points

Final Exam (#7 and #8 above)........................…………….….…15 points

Points to grades:  93 or above = A; 90-92 = A-; 87-89 = B+; 83-86 = B; 80-82 = B-; 77-79 = C+; 73-76 = C; 70-72 = C-; 67-69 = D+; 63-66 = D; 60-62 = D-; 59 and below = E

	If you have a disabling condition that may interfere with your ability to successfully complete this course, please contact the Office of Disabled Student Services, 226 Hewitt Union, 312-3358.  Also, if you feel comfortable doing so, please let me know about any disability (social, physical, cognitive) that you have that will affect your involvement in the class. 


GOALS OF THE COURSE:  As a result of participating in this course, you will be able to:

1. Describe how the meaning we make of schools is affected by several factors including: the every day conditions of society, prevalent ideologies, current content and pedagogical practices, key social issues, knowledge and attitudes of professional educators, and other participants in schools (KNOWLEDGE).

2.  Explain historical moments of schooling in this country in terms of the relationship between material conditions, ideologies, schooling conditions, and pedagogy (KNOWLEDGE).
3.  Explain how you can use and understanding of relationships between material conditions, ideologies, schooling conditions, and curriculum and pedagogy to address issues that you will face as teachers (KNOWLEDGE, REFLECTION, AUTHENTIC LEARNING).
4.  Explain how concepts of pedagogy, professionalism, ideology, discrimination, oppression, and teaching for social justice relate to today's education (KNOWLEDGE, REFLECTION).
5.  Explain how meaning is socially constructed, especially as it relates to the social construction of race, gender, class, disability, sexuality, schooling, and teaching (KNOWLEDGE).
6.  Provide examples of how the meaning we make of a concept determines how we act in relation to that concept, whether it is schooling, the role of teachers, teaching for social justice, and so on; and how our actions continue an on-going meaning making process (AUTHENTIC LEARNING)
7. Describe examples of how the characteristics of the larger community in which the school is placed has a direct impact on the school conditions, curriculum, and pedagogical practice in the school (KNOWLEDGE, PRACTICE, AUTHENTIC LEARNING)

8.  Make a commitment to be active participants in constructing an understanding of schools as institutions that benefit all children (KNOWLEDGE, REFLECTION, SOCIAL JUSTICE).
9.  Identify strategies you can use to work against obstacles that inhibit all citizens from being actively involved in this democracy (KNOWLEDGE, REFLECTION, SOCIAL JUSTICE, COLLABORATION).
10.  Predict where you will fit into the future of public school teachers that has grown from the legacy of teaching (KNOWLEDGE, REFLECTION, LEADERSHIP, PRACTICE).

STRATEGIES FOR SUCCESS IN THIS COURSE AND THE REST OF YOUR DEGREE:

1.  Come to class prepared and on time.  Raise questions and comments about the readings or the class activities.  Challenge the professor, your classmates, and yourself.

2.  Get involved in the class activities.

3.  Keep a running log of each day's activities; think about them as a whole.

4.  Keep class materials organized.

5.  Keep a brief summary of each class reading.

6.  Relate this class to other (education) courses.

7.  Use your visits to schools to ask questions about course content, and as a source of information to understand course themes.

8.  Find out which journals teachers read regularly and subscribe.

9.  Watch TV shows and films that deal with schooling and/or issues of racism, classism, sexism, ableism, heterosexism, and schooling.

10. Read a daily (regional) newspaper, or find another source of state, national, and international news.  Make connections between the daily events in our country and what happens in schools.

11. Talk to people about what you are learning in your education courses.

12. Join a study group that meets regularly to make sense of this course and/or all of your education courses.

13. Operate with integrity and honesty and expect the same of others.
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	If you have a disabling condition that may interfere with your ability to successfully complete this course, please contact the Office of Disabled Student Services, 183 Campus Center, 312-3358.  Also, if you feel comfortable doing so, please let me know about any disability (social, physical, cognitive) that you have that will affect your involvement in the class.     Questions: http://www.oswego.edu/student/services/disabilities/


	Date
	Topics
	Reading Due
	Writing Due

	1. Tuesday, 
01/26/10
	Course Introduction


	
	

	2. Thursday, 01/28/10
	The Purpose of Schooling
	Course syllabus 

Course packet: Skim Sections 1 and 2
--Rothstein and Jacobs article
--Glines and Long article
--Wolk article

	Learning log notes will consist of a brief summary of the readings along with some (brilliant) reaction from you.

	3. Tuesday, 02/02/10
	Social Construction of Meaning:  What does it mean to be a teacher? 
	Rethinking:  x-xi
Rothenberg:  VIII-1, 5, 7-12
Course packet: Skim Section 3

--“The Lucifer Effect”

	Learning log notes
Summary of 5-10 mini-interviews on the purpose of education (put this in your learning log)
Reaction paper #1 Why am I here? (Other suggestions: see questions on page 1 of syllabus)


	4. Thursday, 02/04/10

	The Official Construction of Schools; Intro to

Discrimination and Oppression
	Rothenberg: I-11; II-5; IV-1
Rethinking: 15-17; 168-171
Course packet: Section 3
Course Packet: Section 3: “Using the Circle of Oppression to Understand Teaching About Social Justice”

	Learning log notes



	5. Tuesday, 02/09/10
	Material conditions, school conditions, curriculum, and pedagogy
	Rethinking: 47-52; 63-67
Course packet:  Skim Section 4
Altenbaugh: Chap 1
	Reaction paper #2  Why do we have schools? If you are an Adolescence major, why do schools have your subject matter?
Learning log notes


	6. Thursday, 02/11/10
	Education in the late 1700s (1770s-1800)


	Altenbaugh: Chap 2 Rothenberg: VII-1, 2, 3
Course packet: Section 4
--“Student Discipline Techniques Circa 1800”
Most notes from Altenbaugh will be put on the 4-column charts instead of the learning logs.
	Four-column chart of the late 1700s

Learning log notes for the history chapters and articles will consist of a brief summary of the readings along with some (brilliant) reaction from you. 

	7. Tuesday, 02/16/10
	The social construction of race and racism
	Rothenberg: I-1, 3; 
II-1-4, 8*; III-1-9; 
IV-2, 7, 10-16; 19-21, 23
Course packet:  Skim Section 5
--Sleeter article, “White Racism”
	Learning log notes

Reaction Paper #3 (Who got dealt out in colonial schools? Who gets dealt out in today’s schools?)

	8.  Thursday, 02/18/10
	Race, racism, and education  
	Rothenberg:; V 6-7; 
VI 3-10, 13; VIII 3, 10
Course packet: Section 5

--“Diversity vs White Privilege” article
	Learning log notes



	9. Tuesday 02/23/10
	Education in the early 1800s (1800-1830s)
	Altenbaugh: Chap 3 Rothenberg: VII-4

Course Packet: Section 4

	Four-column chart of the early 1800s 

(be sure your charts include entries related to race)
Learning log notes

Reaction paper #4 (Suggestion: (Suggestion: see questions on first page of Section 5 in your course packet, or compare racism in schools today with racism in the late 1700s and early 1800s schools)

	10. Thursday, 02/25/10
	Ideologies, social values and schooling
	Rethinking: 179-181

Course Packet: Section 4

Altenbaugh Ch 4

	Learning log notes



	11. Tuesday, 03/02/10
	The Social Construction of Gender and Sexism
	Rothenberg:  I-5; II-6; 
IV- 4, 6, 8 

Course Packet:  Skim Section 6
	Learning log notes

Reaction paper #5 (see questions on the first page of Section 6 in your course packet)

	12. Thursday, 03/04/10
	Gender, sexism and education
	Rothenberg: V-11-13; 
VI-12, 14, 16, 17, 18, 20, 22, 23, 24; VIII-4
Rethinking:  103-108

Course Packet: Section 6
	Learning log notes



	13. Tuesday, 03/09/10
	Education in the mid-1800s
	Altenbaugh: Chap 5 Rothenberg: VII-5-9

Course packet: Section 4
	Four-column chart for the mid 1800s. (Be sure your charts contain entries related to race and gender.)
Learning log notes


	14. Thursday, 03/11/10
	Mid-term self- evaluation

The link  between communities and schools
	Rothenberg: VIII-8
Rethinking: 3-9

Review Syllabus Narrative

Course packet: Review first six sections

	Learning log notes

Part 1 of School/Community Summary 

	March 13-21
	No Classes

Spring Break
	
	

	15. Tuesday, 03/23/10
	The Social Construction of Class and Classism
	Rothenberg: I-10; II-9; 
IV-3, 17, 18; 
V-1-5, 8-10, 14-18 

Course Packet: Skim Section 7

	Bring in 2-3 pictures of poor people

Learning log notes

	16. Thursday, 03/25/10
	Class, classism and Education


	Rothenberg: VI-27; 
VIII-6, 7*
Rethinking: 80-82, 128-129

Course Packet: Section 7

--Finn article

--Rothstein article

	Learning log notes



	17. Tuesday, 03/30/10
	Education in the late 1800s


	Rothenberg: VI-1; VII-10-16

Altenbaugh: Chap 6

Course packet: Section 4


	Four-column chart of the late 1800s 

(Be sure that your charts contain entries related to race, gender, and class.)
Learning log notes

Reaction paper #6 (Suggestion: see questions on first page of Section 7 in course packet)


	18. Thursday, 04/01/10
	The Social Construction of (Dis)ability and Able-ism
	Rothenberg: I-9; VI-26

Rethinking: 25-27

Course Packet: Skim Section 8

“Everyone Here Spoke Sign Language” (Groce article)

	Learning log notes



	Friday, 4/2/10 
	No classes

Good Friday

	
	

	19. Tuesday 04/06/10
	Education in the early 1900s (1900-1935)
	Altenbaugh: Chap 7 and part of Chap 8

Rothenberg: VII-17

Course packet: Section 4


	Four-column chart for the early 1900s (Be sure that your charts contain entries that relate to race, gender, class, and (dis)ability.)
Learning log notes

Reaction paper #7 (Suggestion: see question on first page of Section 8 in your course packet.)

	20. Thursday, 04/08/10
	The Social Construction of Sexuality and Heterosexism


	Rothenberg: I-6, 7, 8; II-7; VI-15, 19, 21, 25; VIII-2
Rethinking: 95-96, 173-74

Course packet: Section 9

--Daniel article
--Hermann-Wilmarth article
	Learning log notes



	21. Tuesday, 04/13/10
	Education in the mid-1900s (1930-1965)
	Altenbaugh: Chap 8 and part of Chap 9 

Rothenberg: VI-2; VII-18, 19 

Course packet: Section 4
	Four-column chart for the mid-1900s (Consider how our sense of nationalism has influenced our culture and schooling over the past 250 years)
Learning log notes

Reaction paper #8 (Suggestion: see questions on page one of Section 9.)

	22. Thursday, 04/15/10

	The Social Construction of Religion and Culture and 
Ethnocentricism
	Altenbaugh Chap 9

Rethinking: 133-140

Rothenberg I-4; III-3; 
IV-5, 9; VI-11
	Learning log notes



	23. Tuesday, 04/20/10
	Education in the late 1900s (1965-2000)
	Altenbaugh: Chap 10

Rothenberg: VII-20, 21
Course packet: Section 4
	Four-column chart for the late 1900s (Consider how technology has influenced our culture and our schools over the past 250 years.)
Learning log notes

Reaction paper #9 (Suggestion: What roles do schools, and teachers, play in supporting civil rights in our society? What role will you play?)

	Wednesday, 04/21/10
	No classes

QUEST
	
	

	24. Thursday, 04/22/10
	Real Schooling Today 
	Rethinking: 100-105, 
118-120, 154-164, 200-202


	Learning log notes



	25. Tuesday, 04/27/10
	Schooling in the early 2000s (2000-2035)


	Altenbaugh Chap 11

Rethinking: 20-24, 36-40, 68-75, 106-108, 116-117


	Four column chart for the early 2000s

Learning log notes
Reaction paper #10

(Suggestion: what have you learned this semester about schools, communities, and yourself?)

	26. Thursday 04/29/10
	Power, Knowledge, Change, and the history of schooling
	Rothenberg: VIII-4, 5, 9
Course packet: Section 10

Glines & Long article (in Section 2)
	Learning log notes



	27. Tuesday 05/04/10
	The relationship between schools and society


	Course packet: Skim Section 11

Rethink: 28-32
	Reaction Paper #11

Comprehensive School Summary Assignment

Learning log notes

	28. Thursday 05/06/10
	Course Conclusion and Evaluation
	Review course goals in syllabus.

Course packet: review all sections
	Learning log notes

	Tuesday, 

May 11, 2010
	FINAL EXAM

8:00-10:00 am
	
	Hand in Learning Log, 
8 four-column charts, and 
all reaction papers.


Altenbaugh = The American People and Their Education: A Social History (2003)
Rethinking = Rethinking Our Classrooms: Teaching for Equity and Justice (2007)
Rothenberg = Rothenberg: Race, Class and Gender in the United Stated: An Integrated Stud, 7th Edition (2007)
	If you have a disabling condition that may interfere with your ability to successfully complete this course, please contact the Office of Disabled Student Services, 183 Campus Center, 312-3358.  Also, if you feel comfortable doing so, please let me know about any disability (social, physical, cognitive) that you have that will affect your involvement in the class.                 http://www.oswego.edu/student/services/disabilities/


