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The answer to this question is multi-faceted.  In the Curriculum & Instruction Department, we spend a considerable amount of time helping students to understand two essential concepts that relate to this issue. 

Recognizing Oppression. The first concept is: There is injustice in our world.  Some groups of people are consistently privileged; while others are consistently disadvantaged. The privileging and disadvantaging becomes unjust when it is unearned or undeserved. Often such injustice is perpetuated around race, class, gender, ability, or sexuality groups that people are identified with. However, the faces of oppression often differ across time, place, and situation. Understanding how privilege operates, how disadvantage (or marginalization) occurs, how advantage or disadvantage is cyclical in nature, and how people tend to deny that such injustice is occurring is half of the work we do in C&I to help our students understand teaching for social justice.

In the attached pages this first essential concept, a concept of oppression, is briefly described in table form (at the top half of each page).  In Block I of our pre-teachers' program, especially in Edu 301and Edu 501 we focus on the nature of oppression in our society, and begin to identify how oppression plays out in the classroom.  We re-visit these issues in Block II (especially in Spe 304).  In Block III (especially in Edu 380) we revisit this concept of oppression before moving into what teachers can do in their classrooms.

Teachers As Change Agents.  The second essential concept that must be developed is:  Teachers can interrupt the cycles of oppression.  Helping pre-teachers learn how to interrupt (or challenge) oppression means learning about (or inventing) strategies to counter oppression (of race, class, gender, (dis)ability, sexuality, and others) across the grade levels and content areas in which our teachers work. Teachers can work as change agents through the content or topics they address as well as through particular pedagogical practices that tend to undermine patterns of oppression.   

In the bottom half of each of the attached pages is a list of general examples of how teachers can act as change agents is provided in bulleted format.  In a number of methods courses across Blocks I, II, and III of our program, we focus on developing content knowledge and pedagogical knowledge for challenging injustice. 

What does it mean to teach for social justice? It means recognizing oppression in its multiple forms, and then taking action in the classroom to interrupt the cycles of oppression.  When teachers teach for social justice they are working to end the cycle of oppression.

In Block IV, as part of the student teaching semester, in Edu 430/530, we ask students to demonstrate at least three examples of their understanding of teaching for social justice.  All student teachers return to campus for one day at the end of the first quarter and present at a Teaching for Social Justice Round-Table Conference. C&I faculty, other pre-teachers in our program, and teachers and administrators of local schools are invited.  Student teachers share examples of lesson plans that they used to teach for social justice during their first quarter of student teaching.

What does it mean to teach for social justice?: Working to Interrupt the Cycle of Oppression

	Social Structure
	Who tends to be privileged?
	What does it mean to be privileged in this way?  
	Who tends to be marginalized?
	What does it mean to be marginalized in this way?  
	Ways we tend to deny that privilege is occurring:
	What happens in the classroom?



	Social structures are arrangements of people into groups within the society, so that people from some groups have more power and privilege compared to people from other groups. 
	The structures discussed in this paper include racism, sexism, classism, able-ism, and hetero-sexism. Privilege is determined by where the person fits in the structure.
	People in the privileged groups have many experiences where they are made to feel recognized, noticed, accepted, included, valued, and/or empowered.
	People of color; non-Christian people; women and girls; poor and working class people; people with disabilities; gays, lesbians, bisexuals, and transgender people; people whose first language is not English
	People in marginalized groups often experience situations in which they feel ignored or de-valued, have less choice or opportunity, or are ridiculed, harassed, and/or threatened. 
	When they question these limits they are disregarded, rejected, or accused of being rude.
	Teachers routinely reinforce these social structures either through curriculum and materials, teaching strategies, classroom management strategies, or just in casual talk with their students.


Teachers can interrupt the cycles of oppression.

· Teachers can act in very subtle ways, slightly changing the wording of issues they discuss in class.

· Teachers can act in very obvious ways by creating curriculum that helps students be critical observers of their environment.

· Teachers can teach kids to value difference, recognize injustice, and take action to question injustice.

· Teachers can critically evaluate and then modify their curriculum, curriculum materials, and teaching strategies.

· Teachers can expand their personal and professional knowledge base about issues of oppression and marginalized groups.

· Teachers can learn from and collaborate with other teachers who teach for social justice.

· Teachers can take a stance in their personal, social, and professional lives to work for social justice. 

· Teachers can learn to use GESA data collection strategies (Grayson, 1988) to improve their teaching.

· Teacher can begin with the assumption that all kids can and want to learn and grow.

	Social Structure
	Who tends to be privileged?
	What does it mean to be privileged in this way?  
	Who tends to be marginalized?
	What does it mean to be marginalized in this way?  
	Ways we tend to deny that privilege is occurring:
	What happens in the classroom?



	RACE
	White (Anglo) people
	White people tend to think their history, experiences, values, ways of knowing, and goals are universally understood.
	People of color:  Blacks, Latinos, Asians, Native Americans, non-European immigrants
	People of color are routinely mis-trusted, mis-judged, insulted, and/or ignored. They are denied access to housing, work opportunities, good schooling. 
	When they call the question on forms of discrimination they are accused of being ungrateful, overly angry, and/or the cause of the discrimination.
	People of color are often completely absent or tokenized in curriculum materials. Teachers tend to avoid any real conversations about racism in our society. Teachers allow kids of color to be isolated in the classroom.


What can teachers do to interrupt the cycle of racism?

· Learn about the history and current issues relevant to people of color.

· Have plenty of curriculum materials that accurately represent people of color.

· Find out about the cultural backgrounds of the parents of your students, and then find ways to support them.

· Find ways to mention the contributions of people of color in your everyday conversations.

· Acknowledge holidays of religious groups in addition to Christian holidays.

· Participate in cross-school visits (with your colleagues or with your students) to learn about cultural/racial diversity.

· Teach about the power of racial slurs before they occur.

· Teach students to critically examine popular culture and their curriculum in terms of the representation of people of color,

people of non-Christian religions, and people who do not speak English.

· Help students learn about our country's history of racial intolerance.

· Find examples of how European Americans and Christians served as allies in the struggle against racism.

	Social Structure
	Who tends to be privileged?
	What does it mean to be privileged in this way?  
	Who tends to be marginalized?
	What does it mean to be marginalized in this way?  
	Ways we tend to deny that privilege is occurring:
	What happens in the classroom?



	CLASS
	Middle class and wealthy people
	Nearly everyone thinks of themselves as middle class, as though there is no class structure in our society. Middle class people assume they get what they deserve and others are just less deserving.
	Working class, working poor, and poor people
	Working class and poor people face many obstacles (in housing, laws, work, and education) that keep them from succeeding. They tend to be thought of as undeserving, lazy, worthless.  
	When they call the question on the unfair economic structure, they are dismissed.  It is assumed that their poverty is the result of their own lack of effort.  
	Teachers don't mention the class structure in our society. They often do not consider class differences when developing assignments.


What can teachers do to interrupt the cycle of poverty and the cycle of classism?

· Pay attention to how your assignments might favor middle class students and disfavor poor or working class students; then change those assignments so all students have a chance at succeeding.

· Demonstrate how poor people (and/or working class people) have made contributions to our society.

· Help your students see how wealth opens doors of opportunity; how often it is wealth that contributed to the success of many of our leaders and heroes.

· Find ways to communicate effectively with poor or working class parents; find ways to include them in the conversations about their children's schooling. 

· Note the relationship between success in your classroom (or school) and wealth/poverty; work with your colleagues to help all kids succeed in spite of poverty.

· Learn about the different language styles, values, goals, and abilities of your students depending on their class background.

· Teach your students about the rules of power that relate to class issues so that all kids have a chance at succeeding.

· Examine your teaching in terms of Payne's Framework for Understanding Poverty.

· Help your students understand how tax codes and other laws tend to favor the wealthy.

· Work against the myth that poor people are poor simply because they have not worked hard enough.

· Help your students to understand the legacy of generational poverty, and the privileges that come with generational wealth.

	Social Structure
	Who tends to be privileged?
	What does it mean to be privileged in this way?  
	Who tends to be marginalized?
	What does it mean to be marginalized in this way?  
	Ways we tend to deny that privilege is occurring:
	What happens in the classroom?



	GENDER
	Men and boys
	Men have access to a wider range of work, education, living, traveling, and other activities.  Male experiences are represented more in all forms of literature, arts, music, media, and popular culture.     
	Women and girls
	Many people now believe there is no longer gender discrimination of women. In addition to having limited choices in areas of education and work, women often find themselves under attack by boys and/or men if they travel alone, live alone, or break up with a male partner. 
	When they call the question on gender discrimination they are told to be quiet (or they will be fired, kicked out, etc), they are questioned about being rude, or accused of asking for unfair advantage.
	Teachers routinely group students by gender and then encourage competition.  They allow boys' activities and interests to dominate. They don’t teach about sexism or gender role expectations.


What can teachers do to interrupt the cycle of sexism?

· Help students see that traditional gender roles often deny opportunities for both boys and girls.

· Learn about the history and contributions of women in our society.

· Have plenty of curriculum materials that accurately represent the multifaceted roles women play in society.

· Teach students to critically examine popular culture and their curriculum in terms of the representation of women.

· Help student learn about our country's history of sexism.

· Find example of how men have served as allies in the struggle against sexism.

· Collect data on how girls defer to boys or how boys dominate in certain activities or certain spaces in the classroom

and work to undo those detrimental actions.

· Note the relationship between success in your classroom (or school) and gender; work with your colleagues to help all kids succeed.

· Teach your kids the rules of power that relate to gender issues so that all kids have a chance at succeeding.

· Help your kids see the relationship between the wide-spread instances of violence toward women/girls and the limited opportunities for women/girls in the society.

· Form a study group and examine your teaching in terms of the work of Sadker and Sadker, the American Association of University Women, Jackson Katz, Dearman-Sparks, Grayson, and Kilbourne.

	Social Structure
	Who tends to be privileged?
	What does it mean to be privileged in this way?  
	Who tends to be marginalized?
	What does it mean to be marginalized in this way?  
	Ways we tend to deny that privilege is occurring:
	What happens in the classroom?



	(DIS)

ABILITY
	Able-bodied people
	Able-bodied people rarely question their access to buildings, jobs, leisure activities, and other opportunities.  There is little thought of a need to accommodate to the needs of people with disabilities. 
	People with disabilities
	People with disabilities hardly ever see themselves in media, literature. Their mobility and involvement in what we call everyday life is often severely limited.  Often funding for medical and/or technological research that would support people with disabilities is very limited.  When they call the question about these limits we ask why they should deserve "special treatment?"
	We claim to feel sorry for people with disabilities assuming they are incapable of working, playing, or living along-side of us. We fail to notice the numbers of people with disabilities who are isolated in our communities. We usually assume that it is up to the person with disabilities to accommodate to our lifestyles, rather than the other way around.
	Teachers deny access to the classroom for people with disabilities. They claim to not have the responsibility to teach kids with disabilities (it's someone else's job).  People with disabilities are hardly ever represented in the curriculum.  


What can teachers do to interrupt the cycle of able-ism?

· Help students to critically examine their environment and identify places where access is limited to people with disabilities.

· Form a study group to find curriculum materials in which people with disabilities are fairly represented.

· Learn about teaching strategies that allow you to modify instruction to fit the strengths, needs, and interests of each student.

· Learn about the history and current issues of people with disabilities.

· Do not automatically assume that a student who is not learning in your class has a disability; do not assume that a student in your class does not have any disabilities.

· Tell your students about how numerous people with disabilities have made contributions to our society.

· Teach about the power of slurs that relate to disabilities before they happen. 

· Learn American Sign Language and teach it to your students.

· Work against the myth that people with disabilities do not participate in society because they don't want to.

	Social Structure
	Who tends to be privileged?
	What does it mean to be privileged in this way?  
	Who tends to be marginalized?
	What does it mean to be marginalized in this way?  
	Ways we tend to deny that privilege is occurring:
	What happens in the classroom?



	SEXUALITY
	Heterosexuals
	People automatically assume everyone around them is straight; that all kids will grow up to be straight.  Nearly all medical, arts, music, political, legal, and marketing communication represents straight lifestyles as if they are the only arrangement. People also routinely make jokes about lesbians and gays assuming everyone around them is straight.
	People who are gay, lesbian, bi-sexual, or trans-gender 
	People learn from a very young age, that to be gay/lesbian is wrong. As they recognize these feelings, they fearfully hide them.  In general they are always hiding an important part of their being.  If they find the courage to come out they face ridicule, rejection, job loss, or attack. Even when they feel safe, each episode of coming out has to be consciously thought out and a decision has to be made to act upon it.  
	We claim to be straight is to be normal, natural, and in keeping with religious teachings.  Since gays and lesbians are often publicly hidden, we assume there really aren't that many.  We may say, "it doesn’t bother me," but we continue to perpetuate the rules and actions that keep gays and lesbians hidden, fearful, and therefore, less privileged.
	Teachers allow students to make jokes about gays and lesbians without questioning them.  There is hardly any mention of gays or lesbians in the curriculum.

Teachers usually talk in ways that suggest everyone is straight, thus implying that to be gay or lesbian is wrong.


What can teachers do to interrupt the cycle of heterosexism?

· Do not assume all kids, or their parents, or your colleagues or administrators are heterosexual.

· Provide representations in your classroom of all sorts of family structures.

· Learn about the history and current issues relevant to people who are lesbian, gay, bisexual, or transgender.

· Have curriculum materials that accurately represent the existence and contributions of people who are LGBT.

· Teach about the power of LGBT slurs before they occur.

· Teach students to critically examine popular culture and their curriculum in terms of the representation of straight and LGBT people.

· Help students to see how traditional gender roles might reinforce the invisibility and discrediting of LGBT people.

· Work against the tendency to pretend LGBT people do not exist by finding ways to mention issues relating to LGBT people.

· Participate in a support group in your school or community for LGBT inclusion.

CIRCLE OF OPPRESSION
Socially constructed meaning is NOT an individual matter.  It is social.
Ideology is not based on individual thought.  It is supported and followed by communities or societies.
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Everyone in schools contributes to the meaning of schooling, teaching, and learning.
Teachers perpetuate social structures, and injustice through curriculum (content), pedagogy, and everyday actions.
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