CLASSROOM MANAGEMENT ASSIGNMENT

One thing is certain, teaching is never dull! That is because each day you face different situations which are intellectually and emotionally challenging. We thought you might both enjoy and benefit from facing a few of the more bothersome and frequently occurring situations that teachers report. That’s why we have created Room 221: A Simulation: Solving Classroom Problems. This unit con​tains fourteen incidents that happen to you as a new teacher at Lincoln Park Middle School. Similar incidents occur in elementary and high schools.

The simulation begins as you visit your new school and chat with Pat Taylor, the principal. It continues as you work through all or a selection of the incidents that fol​low. These incidents, by the way, relate directly to vari​ous chapters in this book that deal with student diversity, learning, teaching, assessment, and so forth. They also represent the five major areas of teachers’ concerns you learned about in Chapter 13: affiliation, control, parent relationships, student success, and time. The simulation provides a good opportunity to see how well you can apply what you have learned. Have fun and good luck!

Meet the Principal

My name is Pat Taylor. I’m principal of Lincoln Park Middle School. I’m so glad you could come in a few days before school officially starts. You’ll have a chance, this way, to become familiar with the school and the cumula​tive record information available for your students.

Let me tell you a few things about our community and school. As you know, we are a suburb of Capital City. Really, the city just grew to us. At one time, we were sep​arated by farms and orchards. We’re not what you would call an affluent suburb. Our income level is about average for the state but it is a little bit less than most other nearby communities. Most of our families have blue-collar jobs, although a number own small businesses, and a few fathers and mothers are professionals. Seventy percent of our students live with both biological parents, fifteen per​cent live with their mothers, and four percent with their fathers. The others live with one parent and a stepparent, with other relatives, or they are in foster homes. A very few live in a residential care facility for court-referred children. Most people think of this as a community of hard-working people who have high aspirations for their children. They tend to expect more than we are able to deliver. But that’s all right. It’s good to be challenged!

The 750 students in our grade five through eight school score near average on most of the national stan​dardized achievement tests, although they do better in reading than in mathematics. Average daily attendance, is high, between 96 and 98 percent, so we must be doing something right. We think it’s instruction. Our goal is to make classes so exciting that kids want to be here. Of course, attendance and tardiness are things we work at con​stantly. We also work at making kids proud of the school, keeping it neat and clean. I would describe Lincoln Park as orderly without being rigid, quiet without being per​missive, and focused on the business of learning. In my mind we are the best school not only in the district but in the county. The kids know what is expected of them. And, they do the best they can. They do their work, and they treat the school right. Generally, they’re cooperative, happy, and proud they go to Lincoln Park.

You probably would like to know a little about your colleagues. There are thirty-nine teachers in Lincoln Park. Thirty are female, nine are male, four are black, one is Hispanic, and another. Korean. The majority have been prepared as elementary teachers. Not many middle school teachers are prepared as such, so we have to fill in the best we can. In addition, we have an assistant principal, Dale Seymour, a guidance counselor, Merriam Roget; four teachers for exceptional children; a librarian; a home-school coordinator, and a nurse.

Our program reflects newer ideas in middle-level edu​cation including such things as team teaching. detrack​ing, and cooperative work. By team teaching, we mean that some teachers from different subject areas plan and sometimes teach together. For example, last year the social studies, English, music, and art teachers planned and jointly taught a unit on colonial America. By detrack​ing, we are moving toward more cooperative working teams, each consisting of diverse students. We also believe in invitational leaming. Perhaps you’ve read about it in one of your textbooks. I don’t want you to think that these are the answers to all education problems, but right now our faculty believes we are moving in the right direction.

One thing the teachers don’t particularly like is that Lincoln Park is separated into four separate ‘houses.” Because of the separation, some of them feel isolated

from others they know and like to be with. We have several different “house” teaching arrangements. In the Orange House which you are in. the classes all are self-contained; that is, one teacher is pretty much in charge of a group of students for the whole day. Most of our new teachers like to start this way and then move into some​thing more challenging. Other houses” feature team teaching, multiage grading, and block scheduling. That’s when, instead of having about eight 50-minute class peri​ods, you will have three, 2-hour classes every day.

Our parents are pretty satisfied with Lincoln Park School. We did a survey last year and 87 percent said that we are meeting the children’s educational needs well or extremely well. Ninety percent agree that the teachers expect the stu​dents to do their best and behave well. We understand that students are vulnerable and sensitive and that they should not be embarrassed. They should be respected.

We collect food and clothing for the needy and occa​sionally raise money for a worthy community cause. The teachers want students to have a strong sense of commu​nity involvement and charity toward others.

The Lincoln Park parents like the idea of having a middle school that is a mixture of both elementary and secondary grades. They see it as starting secondary school earlier but in a warm, protected environment. The stu​dents here like to think of themselves as young adults, too old for elementary school.

That’s enough for now. I’ll let you get on with the things you came in here to do. Dale and I will be around. Give us a nod if you need help. 

Classroom Incidents

Incident 1: Sleepless in Room 221

For the past hour your students have been working in small groups on a social studies project which they seem to enjoy. However, as you monitor the, activity. you notice that Phyllis Smith has been somewhat lackadaisical. She has said nothing, and her head is down, resting on her arms. You make a mental note to talk with her later.

At the end of the group activity, you ask the students to return to their seats. As they move about the room, loud laughter can be heard in one area. Sharon is heard to repeat, “Wake up, Phyllis—Phyllis, wake up! You’re in my seat.” As you approach, Phyllis has a dazed look as she rubs her eyes.

Later you talk to Phyllis about sleeping in class. She indicates that both her parents work a second shift and that she takes care of her younger siblings until they go to bed. Then, she watches late-night television because she doesn’t like to go to sleep until her parents are home.

In your mind. Phyllis can ill afford to miss any class

work. As it is, she has barely passing grades and has been absent and tardy a number of times. How can you help?

Cumulative record information. Phyllis Smith lives with her mother, stepfather, and four Younger school-age siblings in this blended family. Her parents work the after​noon and evening shift in an air conditioning manufactur​ing plant. Except for weekends, the children are on their own. with Phyllis being the primary supervisor. All the children have absence and tardiness problems. Phyllis seems to have average academic ability, although school achievement has been marginal. She has a slight hearing loss in both ears and has difficulty maintaining personal hygiene. Generally, her peers have little to do with her. She does not seem to have any close friends.

Incident 2: Angelo Fights Back

Angelo is a beautiful boy with dark, wavy hair, large brown eyes, and an olive complexion. The girls in class and throughout the school are very attracted to him— probably for his good looks, charm, and talent. He is also quite an accomplished guitarist, singer, and dancer. A consequence of this identification with the girls is that it annoys the boys. To worsen matters, Angelo is disinter​ested in sports and other “boy” activities.

This year Angelo has been the subject of considerable taunting. Occasionally, he has been pushed around. Today when school began, a group of girls related that Angelo was beaten up on the way to school. Within 15 minutes, Angelo and his brother enter the classroom brandishing knives, with the older brother shouting at one of the students  "Leave Angelo alone or else.” What would you do?

Cumulative record information. Angelo Carpanian lives with both parents and an older brother and sister. His ethnic background is Gypsy, and his family is part of an extended family living on the edge of the school com​munity. The Carpanians own a used-car business and also operate games and rides at county fairs. They speak their own language and, in public, speak that language with their children. The Carpanians appear happy and reason​ably prosperous. Angelo and his siblings have not had an easy time in school. They normally are not permitted to mix freely with the other children, and after school they help their parents.

The girls like Angelo. He is a very handsome, thought- ful boy. He also is quite fun-loving when in their company. He plays guitar and dances.

Angelo's achievement throughout the grades has been very marginal. Mostly, he seems to have been eased up​ward through the grades. All his teachers agree that he is fun-loving but find him trying as a learner.

Incident 3: School Is Boring, Boring!

You really like Tom.  He is good natured, laid back, has many friends, and never causes a problem.  A perfect

child? No! Tom doesn’t like to learn. You find this strange for a boy who is on time and in school every day.

In school, he putters along, almost enough to keep up with the task at hand, but when it comes to homework or studying for exams, Tom is almost never ready. You have met with his mother on many occasions. She wants des​perately to work with you and has taken all your sugges​tions including withholding television until work is com​pleted. and monitoring his efforts. This proves difficult because she isn’t always certain what Torn must actually do; he is unclear, and she is not able to sit with Tom by the hour.

After months of this, you finally get Tom to do more than shrug his shoulders and smile when asked what’s wrong. Today he told you. “School is just plain boring.” How would you react?

Cumulative record information. Thomas Lindgren lives with his mother, stepfather, and two younger sisters from his mother’s second marriage. Tom’s natural father left when he was an infant, and Tom has not seen or heard from him, Mrs. Lindgren has tried to find Tom’s father in order o obtain child support. Tom has above-average ability according to standardized test results. However, his school achievement is marginal, with grades up and down in all subjects. Teachers describe him as an out​wardly happy, friendly youngster who needs constant prodding to stay on task both with schoolwork and other responsibilities.

Incident 4: Marna, Marna!

You had always dreaded having a student in the class who was regularly disruptive. Unfortunately. she has arrived. Mama is an attention grabber. You name it, she does it: won’t stay put, calls out in class, talks constantly with those nearby, pokes others with her pen, takes things 

without permission, drops books, hums, will not take turns, et cetera. You thought it was cruel when other teachers told

 you they wished one of their students—Marna— would move out of the district or develop a chronic ill​ness! Now you are embarrassed to realize that you are beginning to feel this way too. The students are alter​nately annoyed and pleased by Marna: When her action disrupts them, they get angry. When her antics disrupt you, they laugh. You think you are becoming paranoid, but you know that your relationship with the class is gen​erally very good. What to do?


When parents have been contacted, they are chagrined to learn of Marna’s school behavior and vow to talk to her. At the same time, they have made clear that this seems to be a school problem and, to that extent, is beyond their control. On one occasion they raised questions about the competency of Marna’s teacher. Pat Taylor. your princi​pal, has had lots of talks with Marna and feels she will eventually grow up.

Cumulative record information. Marna Wright lives with her parents. She is an attractive girl with above-aver​age academic ability. Throughout school, she has been cited as having immature social behavior and as early as grade I there have been referrals to the school psycholo​gist. The psychological reports are more descriptive than useful. Marna is described therein as an only Child born after her parents had been married 17 years. Both parents are very strict, and Marna presents no problem at home.

Incident.5:
Crime and Punishment

One thing you just hate to do is punish students. To you, it is an admission that you haven’t done something right—that you may have failed. Nevertheless, some​times punishment is required. Pat Taylor. the principal of Lincoln Park Middle School, feels it is time to review the school’s policy on discipline and punishment. All teach​ers have been asked to begin by writing a one-page response to the following questions:

I.
Under what circumstances are discipline and punish​ment warranted?

2.
What kinds of discipline and punishment should be allowed in our school?

      What will you write?

CLASSROOM MANAGEMENT ASSIGNMENT

YOU MAY WORK  IN SMALL GROUPS TO PROCESS THIS ASSIGNMENT.  ON THE DATE IT IS DUE , YOU WILL BE GIVEN TIME TO PREPARE A SLIDE SHOW PRESENTATION THAT GIVES AN OVERVIEW OF YOUR RESPONSES TO THE FIVE (5) INCIDENTS THAT YOU WILL BE WRITING ABOUT. A REQUIREMENT FOR THIS ASSIGNMENT IS THAT YOUR RESPONSES NEED TO BE BASED ON THE RESEARCH AND THEORY OF CLASSROOM MANAGEMENT.  WHEN YOU USE INFORMATION FROM YOUR TEXT OR OTHER SOURCES, DOCUMENT IT IN THIS FASHION (BORICH, 2004).   NOTE:  ALL INCIDENTS NEED TO BE DOCUMENTED.

THIS IS WHAT YOU NEED TO DO TO COMPLETE THIS ASSIGNMENT:

1. DETERMINE WHO YOU ARE WORKING WITH.  GROUPS NEED TO BE NO LARGER THAN 3 MEMBERS.

2. READ ABOUT CLASSROOM MANAGEMENT IN YOUR TEXT, AND FIND OTHER SOURCES OF DOCUMENTATION IN THE LIBRARY.

3. UPLOAD A COMPUTER-PROCESSED NARRATIVE (THAT YOU/YOUR GROUP PREPARED OUTSIDE OF CLASS) FOR EACH OF THE SITUATIONS (ALL FIVE).

4. IN CLASS,  PREPARE A PowerPoint PRESENTATION.

5. AT THE END OF THE DAY THAT THIS ASSIGNMENT IS DUE,  MAKE SURE THAT YOU HAVE UPLOADED THE COMPUTER-PROCESSED NARRATIVE AND THE PowerPoint TO YOUR ELECTRONIC PORTFOLIO.
DR. J.F. FARRELL/EED 394/S01


