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“If a man keeps cherishing his old knowledge, so as continually to be acquiring new, he may be a teacher of others.” Confucius


The peer teaching experience was a very positive and valuable one.  What I found most helpful and instructive was the verbal feedback after the lesson.  I admit to having thin skin, and was frankly fearful of this aspect of the process.  Hopefully, the fact that I not only survived this but found it incredibly effective indicates that I am evolving as a person and an educator.


Helpful suggestions given by my peers were: 

· Incorporate the concept of sympathy cards, because this would help students process those feelings and express them in an appropriate way.

· Time was too short for what I wanted them to do, and, most importantly, for what they wanted to do.

· Have samples of cards created by kids, not just me.

My peers were very kind, maybe too kind.  I felt I was so nervous at the beginning that the engagement was ineffective.  Also, my speech was rapid and there was no wait time for the few questions I asked.  Trying to decide how it was my lesson actually fared was not easy.  Assessing my performance and plans using the 9-step model from our lecture made the task fruitful and manageable.

1. and 2.
Educational Goal and Behavioral Objectives- I used a lesson plan format that I have been adding to and refining for several years.  This plan served me well, but I realized after our readings and discussions that I did not actually distinguish between goals and objectives.  My “objective” was, in fact, a goal, as it contained neither a measure nor an observable behavior.  These were things I had in mind, and stated indirectly elsewhere, but this was the least-well-done part of my plan.  It was the first improvement that I made when I revised the plans.  There were, in fact, desired behaviors from all three domains.  In the cognitive domain, I wanted learners to demonstrate the steps in card creation, and apply the skills taught to own their classrooms and personal lives (application), to create their own valentines (synthesis), to compare and contrast handmade versus store-bought cards (evaluation).  In the affective domain, my objectives were that my peers obey, respond, and participate in an activity I deemed valuable (responding), and to commit to the value of the art of making cards and giving cards as a sign of thoughtfulness and good communication (organization).  I further hoped they would communicate that idea to their students.  My psychomotor objectives were very ambitious for a twenty-minute session, for I expected to see precision in the art of creating cards by the end of the session.  My peers met this goal, but there was no way to have anticipated this.  I did, however, have a contingency plan for not being able to meet this goal.  Again, it was not clearly stated; rather, some of my instincts were right!

3. Materials- My list was complete, too complete, perhaps, for the time frame.  In hindsight, I would not have made any changes in this area, for I would rather have too many items and options than not enough.  I did learn that I should not loan out my file cart on wheels, for it would have kept my file folders neater and drier.

4. Time- On my peer evaluation forms, everyone said that, while I met my goal of each student having one complete, presentable card, they did not want to stop creating in such a short time period.  This is worth noting.  Certainly, to leave learners wanting more is a positive aspect of a lesson, but it occurred to me that it would also impede smooth transitions to the next subject, topic, or activity.  I admit that this caused ambivalent feelings in the group, and now I will be more sensitive to this.  I could have modified my plans by not presenting two types of cards with countless options for each, but instead focus on one style and allow students freedom of personal choice for decorations and sentiments within that one card.

5. Prerequisites- Unknowingly, this was something I planned for.  This is something I instinctively do as a result of experience with the “think-on-your-feet” modifications necessary for special education students in the regular education classroom.  When I first started that part of my career, classroom teachers did not build remediation or modification into their planning.  That was up to me, and generally had to be done instantaneously; often, I had no prior knowledge of what we would be learning or doing from day to day and period to period.  So in this instance, what a teacher needs to actively think about and plan for was built in to my plan based on my own previous experience.  What I did for this lesson was bring a supply of pre-stamped cards for students to color and decorate, in case of time constraints or lack of either enthusiasm or ability on the part of my peers.

6. Introduction (engagement)- This part of the lesson plan was favorably received, and every peer included this on the written evaluation.  Personally, I was extremely nervous at this point, and wished I had written down questions in actual question form.  Points were left out, and I breezed over responses because it took a full three or four minutes for me to focus on the learners, and not on how the learners were perceiving me.  This happens every time I teach; there is a point where I let go of my internal dialog and become immersed in the thought processes and needs and actions of the people in front of me.  My goal is to eliminate those first few minutes and begin totally focused on the students.  Until I reach this goal, my engagement will suffer.  To overcome this, engagements that do not require my voice and body as the focus would be better.  Ideas for this include ones I have seen in other classrooms: free explorations with new materials for a few minutes, a guest presenter or expert, a Power Point or video that acts as a “teaser” for what is to come, an on-the-board set of directions for something to do that will get the students ready for what is to come.  For this lesson, I could have posed a question and set up a “think-pair-share”, or asked everyone to sketch a memorable card, list reasons for card-giving, describe how getting and giving cards can make a person feel, or simply lay out examples of hand-made cards and let them look, touch, feel, and talk about them.  My choice was driven by the time factor.  I learned that I need to take my own deficits into account as well.

7. Development (exploration, explanation, elaboration)- After objectives, this was the second-weakest aspect of my plan.  I knew the steps, but I doubt anyone else reading my plans could have carried them out.  Also, I did feel confused a few times, and nearly did one thing before another due to nervousness and apprehension about “fitting it all in.”  I revised this by numbering steps, and putting what I wanted to do in the right order.

8. Assessment and Closure (evaluation)- “Begin with the end in mind” is a message from one of my education professors that I have never forgotten.  After setting my objective, (which wasn’t really an objective after all) I moved to this part of my lesson plan, designed a very crude rubric, which was realistic for the time frame, and generated a self-assessment.

9. Self-Evaluation- My peers’ reactions began this process, but I included questions I knew I should ask myself.  There will not always be outside feedback.  My personality is equally intrapersonal and interpersonal, I think.  I was most pleased with this part of my lesson plan.  Spending time alone during lunch break allowed me to step out of the euphoria of “being done” and being well-received, and see many flaws in my plans and needs for improvement in my style.

I met with my practicum partner for dinner after our Methods class in peer teaching.  We made several remarkable discoveries.  First of all, we never conferred during our planning, but found that we have very similar ideas about how plans should be set up.  We both put the same emphasis on self-evaluation, and each had very similar engagement activities.  We both selected an art-based project.  Something my partner did that was quite effective was to write up her development on a separate sheet for herself.  This meant that what she wanted to do and say was on one page in front of her, and there was no fumbling and confusion and page-turning.

One of my other education professors wryly stated, “Eighty percent of success is showing up.”  If we modify this to state that 80% of success is showing up with materials and a good, solid, rehearsed set of plans, then I would agree.  With the necessary tools, sufficient planning, and some practice, a teacher has a better chance of presenting a good lesson.  There are things that occur that will not be written on your paper, and how we deal with those surprises is another dimension of teaching.  Without the foundation of planning and preparation, those little surprises cause some teachers’ lessons to fall apart.  Sound strategic planning gives confidence and security, which in turn helps us to be flexible and sensitive and ready to adapt to what is going on around us.  “To teach is to learn,” is a Japanese proverb, and one very apt for the peer teaching experience.  A good teacher is always learning, changing, growing, evolving, and improving.  I want to be the best teacher I can be.

